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The following is a report prepared as a result of a school self-evaluation on Reading at Mystery Central School from 1 August 2009 to 18 August 2009. 
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1.0  TC "Review Purpose" \l 2 SCHOOL SELF-EVALUATION POLICY
Schools are required to undertake at least two evaluations annually.

“It is a requirement for all NSW public schools to conduct at least two annual evaluations – one related to educational and management practice and the other related to curriculum. These evaluations are reported in the Annual School Report.”
1.1 Protocols Agreed to by DET and the NSW Teachers Federation, 1997

Annual School Self-Evaluation

(1) Each school will conduct an annual self-evaluation that will include consideration of progress in achieving state-wide and school priorities.

(2) The principal, staff representatives and parent representatives will participate in the self-evaluation. Where appropriate, community and senior student representatives will join the committee. Representatives will make regular reports to their nominating groups, detailing discussions and directions in the committee’s work.

(3) All accumulated participation and learning outcome data available in the school will be provided to the committee. Committee members are to be made aware of the confidential nature of the data and will sign documents to that effect. Information that would identify individual students will not be made available to the committee.

(4) The committee will have the support of a designated regional officer to assist it in its work.

(5) The committee will develop recommendations on the school’s priorities and targets. After consideration by staff and the school education director, the committee will finalise its recommendations and refer them to the principal for incorporation into school plans.

(6) The committee’s deliberations and recommendations will be the major basis of the school’s Annual Report.

2.0  TC "School Context" \l 2 SCHOOL CONTEXT

Mystery Central School (MCS) is located 60 km from the town of Armidale in the township of Mystery (Pop. 1500). MCS receives Priority School Program funding and Country Areas Program funding. The school enrolments for 2009 number 230 (K-6, 140 students, 7-12 90 students) and has 39 indigenous students. Students come to school from the township and from surrounding farms. School numbers have been steadily declining each year and a bus goes from Mystery into Armidale with 30 students K-12 each day. The school has had three Principals in the last five years due to illness and transfers. There has been much change of staff, with 13 out of the 25 teaching staff being replaced by early career teachers in the last two years. Six of the eight primary department teachers have been replaced in the last two years. Literacy has been a school priority for the last three years and the focus has been on reading and writing. The school has purchased a number of ‘off-the-shelf’ programs and has had the regional consultant work with the staff on the Quality Teaching Framework. The school has identified that improved performance on the literacy strands as a target on the school improvement plan.

3.0  TC "Rationale for Review" \l 2 PURPOSE OF SCHOOL SELF-EVALUATION

The reading strand from the NAPLAN assessment has been identified as the focus area for this school self-evaluation. The school is determined to improve the performance in this area as measured by the NAPLAN assessment

4.0  TC "Methodology" \l 2 METHODOLOGY

In conducting this school self-evaluation on the reading strand, online surveys on literacy, a NAPLAN school performance analysis and focus groups with parents, teachers and students will be utilised to obtain the necessary data for analysis.

Timeline for the school self-evaluation 

	Date /s
	Task /s 
	Required resource
	Staff responsible

	1 August 2009
	Meeting with school self-evaluation team to determine area for evaluation
	Book staff room
	RC Principal

	4 August 2009
	NAPLAN school performance analysis task (literacy or numeracy)
	SMART data 
	RC Principal

MC DP

MH AP

DW HT

	5-10 August 2009
	Online survey (literacy or numeracy) for teachers/students
	Computer room booking  to undertake surveys
	MC  DP to coordinate

MH AP for Primary  

DW HT For Secondary

	10 August 2009
	Focus group with questions based from the NAPLAN school performance analysis and survey results
	Library seminar room booked

Catering for FG: Canteen
	MC  Parent FG

MH Primary Students FG

DW Secondary Students

	14-15 August 2009
	Report creation after analysis of the data
	Library seminar room

Laptops
	RC and MC 

	17 August 2009
	Submission of report to School Education Director
	Email
	RC

	18 August 2009
	Organise date for Targeted School Improvement Team visit
	Book library seminar room 24 September 2009
	RC


5.0  TC "Review Team" \l 2 FINDINGS

Online survey literacy 

All Year 5, 7 and 9 students completed the online surveys and all teachers — primary and secondary — completed the online surveys.
· All primary teachers were aware of the K-12 literacy policy, and of the responsibility of all teachers to teach literacy, as well as including this in their programs.

· 10% of secondary teachers were aware of the K-12 literacy policy and 30% of them said it was the responsibility of all teachers to teach literacy. Only 10% had it included in their teaching programs.
· 80% of primary teachers indicated the link between literacy and English and all indicated the need to integrate across all KLA’s.

· 50% of secondary teachers indicated the link between literacy and English only 20% indicated the need to integrate across all KLA’s.
· 30% of primary teachers were aware of the school’s performance on NAPLAN and only 20% said it informed their teaching practice. 10% were aware that literacy was a school priority. 
· 10% of secondary teachers were aware of the school’s performance on NAPLAN and only 10% said it informed their teaching practice. 10% were aware that literacy was a school priority.

· 95% of Year 5 students identified English as an important subject.

· 55% of Year 5 students found the way teachers taught English was beneficial to their learning.

· 75% of Year 5 students identified a culture of high expectations and learning.
· 60% of Year 7 and 55% of Year 9 students identified English as an important subject.

· 40% of Year 7 and 35% of Year 9 students found the way teachers taught English was beneficial to their learning.

· 55% of Year 7  and 40% of Year 9 students identified a culture of high expectations and learning.
· 45% of Year 5 students identified that English is used in other subjects.

· 65% of Year 7 and 90% of Year 9 students identified that English is used in other subjects.

NAPLAN school performance analysis of literacy – reading (Years 3,5) and (Year 7,9) 
Through the completion of the NAPLAN school performance analysis templates, the following findings were obtained:

· The school is underperforming relative to the state in terms of the reading strand (Years 3,5,7 and 9)
· It was identified that the school has a performance problem within the strand (3-5). It was identified as a severe problem in  Years 7-9. 
· There were insufficient ATSI students in relation to data (3, 5). Year 7 and 9 had sufficient numbers of students and the groups have severe problems.
· School has students in the top and bottom bands in all Year levels (3,5,7 and 9) 
· Year 3 and Year 5 students have lower number of students in the minimum band. Year 7 and 9 have higher number of students in minimum band than the state average.
· For Year 3 and Year 5 reading questions, students were scoring 10 marks lower in approximately half the questions. A similar pattern was observed in Year 7 and Year 9 with regard to the proportion of questions incorrect.
· The growth data for Year 3 to Year 5 for the school is good, with the results being higher than the state, and the proportion of the students achieving minimum growth is higher (63%) than those not (37%). Growth data between Year 5 and Year 7 was poor, with the results being lower than the state, and the proportion of the students achieving minimum growth is higher (43%) than those not (57%). Results for Year 7 to Year 9 were poor, with the results being lower than the state and the proportion of the students achieving minimum growth is higher (40%) than those not (60%).
· The growth for girls is lower, relative to the state, in all years (3, 5, 7 and 9).
· There were a number of areas within the English K-6 syllabus and English 7-12 that were identified as being problematic. Examination of school assessment practices found that school assessment did not allow students to engage with the assessment.
· Trend data relative to the state and the region has levelled out in Year 3 and Year 5. The trend data is declining in Year 7 and Year 9.
· There are a number of teaching strategies from the NAPLAN assessment that may be beneficial to students should they be incorporated into teaching programs.
· Students in general are performing better on reading relative to other strands, but in some cases not by much at Year 5. This is not apparent at Year 7 and Year 9.
Focus groups 
Focus groups were carried out with four groups within the school. These groups were a parent group (six parents), a teacher group (four secondary, four primary), student groups Primary (six Year 5 students) and Secondary (four Year 7 and four Year 9 students). 

Using questions developed around findings obtained from the NAPLAN school performance analysis and the online surveys. The questions were used with the focus groups and the following findings were obtained:

· Secondary teachers were unaware of the K-12 literacy policy and had no training in literacy. They have no opportunity or the skills to incorporate literacy into their teaching programs.

· Primary teachers wanted more training in literacy, particularly wanting training in the reading recovery program skills. All primary staff indicated that the training should be available to all teachers in the Primary department. 
· The ‘off- the-shelf’ reading programs that the school had been using, came with no training associated with them. Some, but not all, of the teachers in the Primary department are using them. 
· Apart from the Executive, teachers were unaware of the school plan priorities and how to address them.
· There was no whole-school scope and sequence for English K-6
· The use of NAPLAN data was not discussed with teachers at a faculty or stage level.

· Staff want more training in the analysis of NAPLAN data.

· Staff indicated that the NAPLAN data doesn’t truly reflect students’ performance.

· There is no apparent emphasis in the school on literacy.

· Teachers believe that students at the school do not have high expectations and are content to get low skilled jobs in town.

· Secondary teachers believe that subjects are discrete entities and incorporating literacy into their subject diminishes teaching time.

· Students identified that teachers use a large amount of writing and talking from the whiteboard (All)

· Students identified the  best teachers as the ones who made them learn, but were approachable (Primary).
· Students couldn’t understand why they were being taught the work in English (All).
· Students identified English as being important due to being continually reminded at home by their parents or carers (All).

· Students can see that English is used in other subjects, but teachers at a secondary level in other subjects say that “you don’t do it that way in their subject” (Secondary).

· Parents believed that the school has a culture of high expectations.

· Parents indicated that they thought their students didn’t believe the school had a culture of high expectations.

· Parents indicated that they were aware of the English homework in the primary department due to students bringing home readers and spelling lists.

· Parents were unaware of what students were doing in secondary English.

· Parents noted the high turnover of staff in the school in the past two years.
6.0  TC "Review Team" \l 2 CONCLUSIONS AND RECOMMENDATIONS
	Conclusion
	Recommendation
	Strategies to be implemented

	Not all teachers aware of K-12 literacy policy and the responsibility of teachers 
	· Whole school training K-12 for teachers on literacy.
	· Organise a literacy consultant to visit the school on Staff Development Days to conduct training

· Literacy awareness training at every staff meeting

· Workshop on K-12 literacy policy

	Staff unaware of the use of NAPLAN data
	· Whole school training K-12 for teachers in analysing and using NAPLAN data from SMART software.
	· Training for teachers in using NAPLAN data for programming with STLA and regional APLA

	Primary teachers need a whole school reading program 
	· Training for primary teachers in reading recovery techniques.

· Investigation of a whole school reading program for the school
	· Reading Recovery teacher to train primary teachers in techniques

· Obtain  the ‘Reading to Learn’ program

	Staff need to be aware of the school plan and the priorities contained
	· Staff to go through the school plan on regular basis and be updated regularly.
· Priorities to be displayed and discussed by staff.
	· School plan to be discussed at all staff meetings

· Progress against targets to be discussed at staff meetings
· School plan to form the basis of stage and faculty plans 

	The teaching of the reading strand K-12 needs to be examined. due to identified problems
	· Scope and sequence of K-12 English developed for reading. 

· Teaching practices of reading need to be examined and improved.
	· Develop scope and sequence jointly with primary and secondary teachers

· NAPLAN teaching strategies examined and where applicable used on syllabus areas identified as areas of weakness in teaching programs

	Student performance data from NAPLAN showing decrease from primary to secondary
	· Implement action plan to address the significant drop-off in student performance 
	· Implement a teaching transition program between primary and secondary teachers.


