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The following is a report prepared as a result of a targeted school self-evaluation improvement team visit on literacy (reading) at Mystery Central School, 24 September 2009.
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1.0  TC "School Context" \l 2 SCHOOL CONTEXT

Mystery Central School (MCS) has been undergoing large and dramatic changes in staffing of the school. There have been three Principals in the last five years due to illness and transfers. This has dramatically impacted the leadership of the school. There has also been a large turnover of staff in the school due to retirements. Over half the staff has been replaced by early career teachers in the past two years. While school performance has been below the state mean for NAPLAN the school has shown good growth for certain Year groups. The school has attempted in the past to make literacy a focus and the region has supported the school with literacy consultant support when requested. The Reading Recovery Program has been in place in the school for the last three years and the same teacher has been in the school. The school has access to the Priority Schools Program and the Country Areas Program and has been on these programs for the last three years. There has been no major change in student performance on NAPLAN data and the School Certificate and Higher School Certificate over the past six years.

2.0  TC "Methodology" \l 2 METHODOLOGY

The methodology includes a document analysis of relevant school policies, procedures and teaching programs on the literacy (reading) evaluation area. Other evaluation tools include lesson observations and examination of the school self-evaluation report.

Timeline for the targeted school self-evaluation improvement team / report
	Date /s
	Task /s 
	Required resource
	Staff responsible

	18 August 2009
	Following the submission of the school self-evaluation report to the school education director. The regional team leader will organise a date for the school visit by the targeted school self-evaluation improvement team (TSSEIT)
	School self-evaluation report 
	Regional team leader

Principal

	19 August 2009
	Activity plan for TSSEIT visit is given to Principal
	
	Regional team leader

	22 August  2009
	School confirms activity plan for TSEIT visit (lesson observations organised, documentation available and space for team organised at school)
	
	Regional team leader

Principal

	24 September 2009
	School visit by TSSEIT
	Space for team to work in the school
	Targeted school self-evaluation improvement team

	24 September 2009
	TSSEIT writes up report for school
	Laptop with template
	Targeted school self-evaluation improvement team

	30 September 
	School to modify school plan
	Modified MCS school plan
	Principal

School Education Director


3.0  TC "Review Team" \l 2 FINDINGS

School self-evaluation report: Literacy (reading)
The school has performed a thorough evaluation of the literacy (reading) area. The school has identified a number of recommendations and strategies to improve the evaluation area. 

The TSSEIT also identified that the school needs to examine the culture of expectations within the school. Data collected identified that teachers had low expectations of their students and this was reflected in a continual decline in expectations from the online survey data with students in the secondary department of the school.

The lack of engagement with the NAPLAN data by teaching staff was identified in the report. In particular the NAPLAN assessment identified — at all year levels assessed — that students were significantly underperforming in the reading strand and this corresponded to relevant sections of the English K-6 and 7-10 syllabus. Teachers need to use this diagnostic information to better address this underperformance. 
Lesson observation: Literacy (reading)
Seven lesson observations took place. Five of the lesson observations took place in primary classrooms in the literacy session for the day. The remaining two lessons took place in secondary classrooms during English classes. 

Two of the seven teachers observed use three or more teaching strategies in their lesson. The remaining five teachers predominantly utilised talking to students in front of the whiteboard. Only two of the seven teachers explained to students what they were learning in the lesson, why they were learning it, and its relationship to previous learning. 

Teachers in general were able to manage classroom effectively and engage personally with their students. 

The lessons identified for observation were to demonstrate the teaching of reading outcomes. When comparing what was taught in the lesson and the expected learning outcomes, there was a significant difference between what was planned and what took place.

Document analysis of programs, policies and procedures in relation to literacy (reading)

The school has a literacy policy that is based on the Department K-12 literacy policy. From the school self-evaluation report it was apparent that staff, particularly in the secondary department were unaware of the policy.
When examining teaching programs it was apparent that there is no consistency in the content of the program. The majority of the teachers in the primary department demonstrated that they were including literacy strategies. This was not apparent with the secondary teachers. 

There was a lack of registration or evaluation practices in all but one of the teaching programs examined. 

Teaching programs often lacked direct links with the English Syllabus K-6 and 7-10. In the secondary department the teaching program was based around one that was supplied with the textbook the students were using. 

The school identified from the school self-evaluation report that there was no whole-school scope and sequence which was confirmed in the document analysis.

There were six literacy-based assessment tasks provided and only three complied with the school’s own assessment policy.

The school plan has literacy as a target but this is not translated into faculty and stage plans. The focus for the school was improved performance on NAPLAN in relation to reading yet the school plan target couldn’t be measured.
4.0  TC "Review Team" \l 2 CONCLUSIONS AND RECOMMENDATIONS
The TSSEIT supports the following conclusions and recommendations. These include some of the recommendations suggested by the school in the school self-evaluation report and additional recommendations by TSSEIT (additional comments in italics).
	Conclusion
	Recommendation
	Strategies to be implemented

	Not all teachers are aware of K 12 literacy policy and the responsibility of the teachers 
	· Whole school training K-12 for teachers on literacy.
· School literacy policy needs to comply with DET policy
	· Organise a literacy consultant to visit school on Staff Development Days to conduct training

· Literacy awareness training at every staff meeting

· Workshop on K-12 literacy policy

	Staff are unaware of the use of NAPLAN data
	· Whole school training K-12 for teachers in analysing and using NAPLAN data from SMART software.
	· Training for teachers in using NAPLAN data for programming with STLA and regional APLA
· NAPLAN data analysed to identify issues with reading strand and syllabus links

	Primary teachers need a whole school reading program 
	· Training for primary teachers in reading recovery techniques.

· Investigation of a whole school reading program for school
	· Reading Recovery teacher train primary teachers in techniques

· Obtain  the Reading to Learn program

	Staff need to be aware of the school plan and the priorities contained
	· Staff to go through the school plan on regular basis and be updated regularly.
· Priorities to be displayed and discussed by staff.
	· School plan discussed at all staff meetings

· Progress against targets discussed at staff meetings
· School plan forms basis of stage and faculty plans 

	The teaching of the reading strand K-12 needs to be examined due to identified problems
	· Scope and sequence of K-12 English developed for reading. 

· Teaching practices of reading need to be examined and improved.
· Teaching programs need to include the explicit teaching of reading outcomes from the Board of Studies syllabus

· Consistent approach to programming and assessment
	· Develop scope and sequence jointly with primary and secondary teachers

· NAPLAN teaching strategies examined and where applicable used on syllabus areas identified as areas of weakness in teaching programs 
· Training in the writing and implementation of programs
· Training in the writing of assessment tasks

	Student performance data from NAPLAN shows a decrease from primary to secondary
	· Implement action plan to address significant drop off in student performance 
	· Teaching transition program between primary and secondary teachers.

	School culture of expectations need to be examined
	· School needs to develop a culture of high expectations for students and teacher
	· School visioning exercise with School Development Officer



